Abstract
Introduction and Background
This paper presents a discussion on the place of human rights within the existing school curriculum and the circumstances of teaching human rights concepts through Social Studies and Islamic Studies subjects in primary classrooms of Pakistan. The paper examines human rights concepts in Pakistani policy documents and curricula of Social Studies and Islamic Studies subjects.
It seeks to identify opportunities and constraints related to the teaching of human rights concepts in schools and to propose further possibilities for research on teaching of human rights concepts in Pakistani schools.
Despite the fact that Pakistan is signatory to many international human rights treaties and conventions such as Convention on the Rights of Child (CRC), Committee on the Elimination of Discrimination against Women (CEDAW), Covenant on Civil and Political Rights (CCPR), the situation of Human Rights in the country is considered poor (Ali, 2000) . Pakistan also faces many social problems such as poverty, a poor democratic system, security concerns and gender disparities at all levels (Jahangir, 2000) . The proposed research focuses on the situation of teaching human rights in selected schools in Sindh Province.
The National Education Policy of Pakistan states "the aims of education are to produce individuals committed to democratic and moral values, such as respect for others, freedom of expression, awareness of fundamental human rights, and openness to new ideas, having a sense of personal responsibility and participation in productive activities in society for the common good" PEOPLE: International Journal of Social Sciences ISSN 2454-5899 (Government of Pakistan, 2009, p. 18) . It is evident that at the policy level the importance of teaching human rights related concepts is acknowledged, however it is important to see the extent to which and ways in which the teaching of human rights related concepts is practised at the school level.
In general, the quality of education in Pakistan is not effective. Nisar (2010) indicates that the teaching methodology in almost all of the public schools and most of the private schools, which follow the government curriculum, is surprisingly uniform. All these schools idealize discipline, place strong emphasis on routine, ask students to follow orders, just focus to complete the assigned tasks in time and use physical punishment to maintain discipline. Similarly, Barber (2010, p. 2) affirms, "Pakistan is without a good education system. Indeed, if we are to speak plainly -as the times require -we must admit that the current education system is very poor indeed and the major reason behind this failure is the lack of political will by the governments".
It is important to inculcate respect for human rights among children at a very early stage, so that their skills can be enhanced for promoting human rights from childhood. This can result in recognition of the importance of human rights and willingness to play their role for the promotion of human rights in society. The literature suggests that there is no structured and formal teaching of human rights concepts in Pakistani schools (Iqbal, 2005) . Srinivasan (2009, p. 14) quoting an interview with Baela Raza Jamil 1 , states that, "the peace and citizenship projects in Pakistan are still largely donor-funded and have not really been integrated into the education system, however the debate on peace education in Pakistan is alive and vibrant, at least amongst civil society". It confirms that there is scant evidence and research on Human Rights Education (HRE) in Pakistani schools, and that current HRE initiatives are mostly initiated by the Non-Government Organization (NGO)
sector. Nevertheless, it is encouraging that there exists at least some vibrancy among the NGOs and civil society, which can become a model to build on for HRE.
Purpose and Importance of Education
Education plays an important role in the development of any country (Hanushek, 2013; Little, 1992) . There is a famous saying "the child is the father [parent] of tomorrow". This suggests that the child should be prepared in a way that s/he is able to understand the responsibilities as an 1 A Senior Educationist in Pakistan and owner of an education Non-Government Organization (NGO).
adult. Retallic and Datoo (2005) define the purpose of education as "to develop students as selfdirected and lifelong learners". Education is considered one of the major contributors for developing successful nations. Freire (1970 Freire ( , 1974 argued that to become a literate was more than just learning how to read and write, but also to gain consciousness. He further added that the role to "educate" in formal education is often passive on the part of the student; however, there should be a reciprocal dialogue between teacher and learner. For Freire, the good education is one which makes people creative, active and responsible citizens. Hence, it is important for the teacher to help children become creative, active and responsible, by, for example, discussing social issues to help understand the environment around them. Freire further stresses that creating awareness; breaking the silence and enabling people to participate in social change or transformation should be the goal of education.
Similarly, Dewey (1916) advocated education where children receive learning opportunities that enable them to link and apply present content to previous experiences and knowledge. For Dewey, education enables children to live better, individually and collectively, as the child learns by doing.
According to Dewey, democratic curriculum must present situations where problems are relevant to the situation of living together.
Little (1992) describes education as a form of investment within the concept of development, without which societies cannot progress. She further explains that "the new concept of development emphasizes the growth of people as well as income, the quality of life, the participation of people in their own development and human freedom, and education is seen to serve all three" (p. 6). Qureshi, Pirzado and Nasim (2007) consider teachers as role models, authority figures and change agents for their students in the classroom and they influence the learning process of students. Retallic and Datoo (2005) conclude that in order to transform traditional schools into effective schools a long journey and movement is required to progress towards a vision. They believe that if schools are transformed they are likely to have a significant effect on improving the quality of education for children and ultimately on changing the society and nation to which they belong.
The meaning of the term "quality education" often remains undefined (Chapman & Adams, 2002) . Various authors define quality in a variety of ways. The United Nations Educational, Scientific and Cultural Organization (UNESCO) asserts that
Two principles characterize most attempts to define quality in education: the first identifies learners" cognitive development as the major explicit objective of all education systems. Accordingly, the success with which systems achieve this is one indicator of their quality.
The second emphasizes education"s role in promoting values and attitudes of responsible citizenship and in nurturing creative and emotional development (2004, p. 29) .
Primary school is the place where a child starts learning new concepts. Schunk (1990, p. 72) affirms that the school environment provides basic opportunities for children to explore, develop and evaluate their skills and attitudes, because "social comparisons compare one"s performance with those of others". Siddiqui (2010) urges that schools should inculcate basic ethics such as truthfulness, punctuality, keeping a promise, caring and sharing, politeness, patience, tolerance, equality, love for peace and respect for others among students. He stresses that a good school works for the moral development of students through curriculum, pedagogy and life skills.
Human Rights Education and its Implementation
Human Rights Education (HRE) is an approach that promotes awareness about human rights and a way of information sharing among students, parents and the community at large, to develop skills in people to counter violations of human rights (Tibbitts, 1996) . The stress on HRE can be traced back to at least the Universal Declaration of Human Rights (UDHR, 1948) . The preamble of the UDHR states "The declaration shall strive by teaching and education to promote respect for these rights and freedoms and by progressive measures, national and international, to secure their universal and effective recognition and observance". The UDHR advocates the promotion of human rights through teaching and education to reduce violations of human rights and to build a peaceful and equitable society. Although, the importance of HRE is evident in the UDHR, but HRE attracted more attention in later years. In 1974, UNESCO moved to place HRE on the agenda of a General
Conference, and ultimately all member states unanimously adopted the recommendation concerning education for international understanding, co-operation and peace and education relating to human rights and fundamental freedoms (Horn, 2009 Education plays an important role in improving the human rights landscape. A quality education, which creates understanding and respect for human rights, can help children to develop as active and responsible citizens capable of contributing to society. A lack of awareness and understanding among citizens towards human rights principles can aid and abet human rights violations. Mihr and Scmitz (2007) define HRE at three levels; i) at a cognitive level, to provide basic knowledge and information about universal human rights standards; ii) at an emotional awareness level, to create a consciousness of human rights and their violations, and iii) at an active level, to provide individuals with the skills needed to effectively prevent and combat human rights violations. Horn (2009, p. 61) argues that "children have a right to education, but the education that they ought to receive is not ideologically neutral: it is compelled to include education on human rights". Nussbaum (2010) believes that learning which brings creativity, innovation, critical thinking and citizenship concepts among children is essential.
Childhood is the age when qualities such as honesty, courage, discipline, cooperation and love are developed in children (Quddus 1990) . Therefore, if HRE is introduced at an early stage (ideally at the primary level), respect for human rights can be developed in children and their skills can be enhanced so that they promote human rights, as HRE is a long-term strategy with sights set on the coming generations (Claude 2005) . Tibbitts (1996) believes that human rights education can be part of the elementary grade curriculum because it is essentially about human dignity, freedom, and responsibility, which already exists in the curriculum. Therefore, it is desirable to introduce human rights education into schools at an early stage. Burridge and Chodkiewicz (2017) propose that teachers should move towards a more transformative learning experience where students learn about and for human rights and HRE needs to be based on a transformative educational practice that adopts a "whole of school" model, connected to its local and global communities.
There are three aspects of education embodying children"s rights. These are i) the right to education, ii) rights within education, and iii) rights through education (Verhellen, 2003, p. 201 ).
The first aspect ensures that every child has a right to a quality education, the second aspect urges for a caring environment and a context in which children"s rights are protected while they receive education, and third aspect concerns teaching about human rights so that children become active and responsible citizens to exercise respect and promotion of human rights. Similarly, The United Nations Children's Fund (UNICEF, 2007) provides a conceptual framework, which highlights the need for a holistic approach to education, which should address following three elements:
The right of access to education (Education throughout all stages of childhood and beyond, availability and accessibility of education and Equality of opportunity).
The right to quality education (A broad, relevant and inclusive curriculum, Rights-based learning and assessment and Child-friendly, safe and healthy environments).
The right to respect in the learning environment (Respect for identity, Respect for participation rights and Respect for integrity).
According to Nasab and Meghdadi (2012, p. 275 ) "Human rights education in Muslim societies has not been effective and has not been able to meet the criteria of satisfaction because there have been some challenges in previous educational methods most of which arise from lack of appropriate educational leadership". The implementation of the rights outlined in the constitution has been a challenge; due to recurring military governments (Jahangir, 2000) . Pakistan"s former Prime Minister Benazir Bhutto believes that the Qur'an (Holy Book of Islam) preaches about peace, plurality and the democratic traditions of consensus (Bhutto, 2008) . She argues that Islam supports various human rights, including the rights of women, but people (military leaders) have misinterpreted and have used Islam for their own benefits, especially during General Zia-ul-Haq"s military rule (Bhutto, 2008) . Ms.
Bhutto"s becoming a prime minister itself offered hope for Pakistan towards moderate secularism;
however, her second term as prime minister was cut short. There is still a hope that Pakistan"s human rights landscape and education situation will improve in coming years. Recently, Malala
Yousafzai, who stood up for education and was shot by a militant group, has portrayed a positive image of Pakistan. In her book "I am Malala" (Yousafzai, 2013) she has portrayed the challenges towards girls education in Pakistan, however she is hopeful that majority of people in the country support liberal views and demand for the rights for all people in the country. After receiving the Nobel Prize by Malala, the importance of female education and equal rights of males and females have been highlighted.
The Education System and the State of Education in Pakistan
The [1979] [1980] [1981] [1982] [1983] [1984] [1985] the curriculum was revised to promote "Islamic ideology" (Nisar, 2010, p. 49-50) .
According to the constitution of Pakistan"s Article 25-A, education is free and compulsory for all boys and girls up to the age of 16 years. After the recent Education Policy in 2009, Pakistan"s existing formal education system is organised into the following stages.
The history of the education system in Pakistan shows that the system has always struggled to implement policies at the school level. Barber (2010) , while presenting the chronology of education policies in Pakistan, summarises,
If one looks at the history of education reforms, it can be seen that none of them succeeded in past. The first five-year plan in 1956 set a target of universal primary enrolment in five years. It did not happen. In 1979 another target of 68 per cent enrolment by 1982 was set. It did not happen. In 1988 yet another target was set, this time for universal enrolment by 1992-93. Again, it did not happen. And, as we have seen, the target of universal primary education by 2015 still does not seem to have happened (p. 13).
Barber"s forecast materialized; Pakistan missed the universal primary education goals by 2015 and the progress on other indicators, such as the literacy rate and number of out-of-school children, remains poor.
The traditional education system in Pakistan is more teacher oriented than student centered.
My personal experience of working in the education sector in Pakistan for almost two decades suggests that in most of the government schools of Pakistan teachers rarely provide opportunities for talking, discussions, argument, sharing and social interaction in the classroom, and they only focus on completing the syllabus. According to Dean (2005) , most teachers believe that their responsibility in the school is to provide instructions in academic subjects and prepare students to do well in exams. In such circumstances, children are more likely to become silent and passive, rather than active learners and thinkers.
Gender disparities in Pakistan"s education system have been widely reported in the literature.
There are fewer girls in schools compared to boys. Especially in rural areas, boys garner more attention from their parents and dominate classroom space at all educational levels. Qureshi, Pirzado and Nasim (2007) point out that communities in rural (and some semi-urban) areas of Sindh perceive value of education from three dimensions; its economic, socio-economic and socio-cultural aspects.
They further clarify three aspects as (p. 133);
 The economic aspect anticipates good jobs for children;
 The socio-economic aspect invests more in boys" education as they are the providers for the family;
 The socio-cultural aspect maintains the social norms such as not sending girls to co-education schools, especially as they grow older (beyond primary level) and the fear that girls will get more freedom if they are educated more.
According to the Government of Pakistan (2017), the overall education system accommodates 56 per cent male students as compared to 44 per cent female students. In Pakistan, many families view the formal education of girls as a waste of their resources and give priority to educating sons. There is a general belief that sons will be the ones to support the parents in their old age and that any economic gain that results from educating a girl will go to her future husband and his family (Qureshi, Pirzado and Nasim, 2007) . Poor households sometimes see investing in girls" education as pointless, as they expect daughters to leave the household upon marriage (Oxaal, 1997) .
This reduces the parents" motivation in investing in their daughters' education. In Pakistan, the average family comprises five children (Population Council, 1998) Qureshi and Shamim (2009) by citing the work of researchers, conclude that in Pakistan"s education system, there are more stories of failure than success, however they are optimistic that there is hope for improvement. They quote "Schooling and Schooling Practices in Pakistan" and note that all the studies presented therein report that individual teachers, despite their weak content knowledge and other constraints, are willing to learn and enthusiastic about implementing innovative ideas to improve learning conditions in schools and classrooms for enhanced student outcomes (Qureshi and Shamim, 2009 ). Bashiruddin and Retallic (2008) present four stories of Pakistani teachers, who became successful teachers by attaining higher education. Rettalic and Farah (2005) summarise case study research among teachers who transformed their classrooms after receiving training. These teachers were neither highly qualified nor high achievers of top universities, but were just "ordinary teachers".
The research shows that even teachers with average academic background can perform well and transform their schools if they are well trained.
The Learning and Educational Achievements in Punjab Schools (LEAPS) Report (2007) concluded that private schools in low-income groups perform better than public schools in the same region. The reason for this seems to be the better learning opportunities and effective monitoring system in the private schools.
My personal experience as an education researcher suggests that teachers who receive training, try to bring a positive impact in their classrooms by initiating a culture of active learning where children were encouraged to participate. Similarly, I have seen schools with vibrant learning environments, where children are engaged in healthy discussion with their teachers and children are seen as active learners.
The proposed doctoral study will further add the knowledge about how Pakistani classrooms look like, specially related to human rights teaching.
Previous Research on Human Rights Education in Schools in Pakistan and other

Countries
There have been various studies on Human Rights Education globally. Below is a brief review of the relevant studies on Human Rights Education.
A study by Bromley (2011) examined the content of required civic education textbooks in Canada to examine whether and how notions of national identity incorporate the principles of human rights and multiculturalism. This study found that traditional notions of national identity are reshaped in response to the rise of emphases on human rights and multiculturalism. Hence, Bromley concluded that a "human rights" concept is gaining importance in civic education textbooks.
A study by Seker and Topsakal (2011) explored the level of ability to adopt and apply organizational democracy by teachers and administrators in primary schools. 486 teachers and 71 administrators were randomly chosen as the sample. The study concluded that managers and teachers in primary schools have adopted organizational democracy but have reasonable view about practicability of organizational democracy.
Al-Edwan (2010) carried out a study and proposed a list of human rights principles that the Jordanian Elementary stage social education textbooks lack. The study also aimed at examining or exploring the extent to which human rights principles are present, sequenced and integrated in these textbooks. Results indicated that there was a disproportion of human rights principles in the social education textbooks of the Elementary stage, there was poor sequencing of human rights principles in these textbooks, and no statistically significant differences in the integration level of human rights principles into textbooks of social education between fifth, sixth and seventh grades. The findings of the study led to a suggestion for an inclusion of five components consisting of 28 human rights dimensions; i.e. civil rights, political rights, economic rights, social rights and cultural rights.
Another study by Aslan and Karaman-Kepenekci (2008) Another study by Faria and Dean (2011) on Pakistani schools found that children feel that it is important to learn about local and global social issues at the school, but there is no such provision in the existing curriculum to teach such topics to children. There are a few topics in the social studies curriculum such as Elections, but these only provide simple information to students. The study suggests that time should be devoted to discuss various social issues in classrooms and involve children in interactive work to build their enthusiasm and help them to realize their role as active citizens of the society.
Conclusion
The paper has discussed the situation of overall education in general and human rights education in Pakistan. The paper also presented human rights education programs and research on human rights education in other countries of the world. Based on the literature review following are the main barriers towards the teaching of human rights concepts in Pakistani classrooms.
 Lack of will among decision makers There has been only meagre research into classroom practice in relation to teaching of human rights concepts in Pakistani classrooms. The author of this article is planning a large in-depth study on teachers" understanding and their practices of teaching human rights concepts in Pakistani schools. The purpose of the study is to analyse the situation of teaching human rights in Pakistani schools and identify the barriers in teaching human rights education in Pakistani schools. It is expected that the study will add new knowledge and provide implications for the teaching of human rights concepts in Pakistani schools.
